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Behaviour	  management	  strategies	  
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A democratic model from Bill Rogers 
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Presented by Ray Handley 

4Rs	  

Various frameworks 
 
!  Stages of intervention 
!  Steps in behaviour management 
!  Strategies to use 

Teacher	  empowered	  

External	  mo2va2on	  

Canter	  &	  Canter	  
Asser2ve	  Discipline	  

Fred	  Jones	  
Posi2ve	  Discipline	  

Applied	  Behaviour	  	  
Analysis	  

Behaviour	  Modifica2on	  

Cogni2ve-‐behaviourism	  

Choice	  Theory	  
William	  Glasser	  

Humanism	  
GinoH/Rogers	  

Neo-‐Adlerian	  
Balson/Dreikurs	   Systems	  Theory	  

Solu2on	  focussed	  

Bill	  Rogers	  
Decisive	  Discipline	  

Student	  empowered	  

Internal	  mo2va2on	  

Autocra2c	  

Limit	  SeQng	  

Democra2c	  

Leadership	  

Laissez-‐faire	  

Non-‐direc2ve	  

Models	  of	  Behaviour	  Management	  Con2nuum	  

Jacob	  	  Kounin	  
Group	  Management	  
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Autocra7c	  

Limit	  Se:ng	  

Democra7c	  

Leadership	  

Laissez-‐faire	  

Non-‐direc7ve	  

Models of Behaviour Management Continuum 

Bill	  Rogers	  
Decisive	  Discipline	  

Democra7c	  or	  Leadership	  Models	  

the	  two	  forces	  –	  internal	  and	  external,	  are	  constantly	  interac7ng.	  	  

Basi
c	  be

liefs
	  

children	  are	  capable	  of	  	  controlling	  their	  own	  behaviour	  and	  
want	  to	  do	  so	  

children’s	  behaviour	  is	  influenced	  by	  external	  factors,	  in	  a	  similar	  way	  that	  
management	  or	  autocra7c	  proponents	  believe	  behaviour	  is	  shaped	  by	  
environmental	  consequences	  (although	  not	  ideally	  through	  con7ngencies	  of	  
reward	  and	  punishment).	  

Teachers	  adop7ng	  a	  leadership	  style	  of	  behaviour	  management	  aPempt	  to	  
help	  children	  bePer	  understand	  their	  behaviour	  	  and	  support	  them	  in	  the	  

process	  of	  achieving	  more	  socially	  acceptable	  behaviour.	  

Classroom	  management	  -‐	  Phases	  

Bill	  Rogers	  

Early	  follow-‐up	  and	  
follow	  through	  of	  

students	  with	  learning	  
and	  behaviour	  needs	  

Establishment	  phase	  

Crucial	  to	  th
ink	  and	  plan

	  preventa;ve
ly	  to	  

minimise	  unnecess
ary	  problem

s	  

Cohesive	  phase	  

Most	  of	  the	  management	  discipline	  

occurs	  in	  a	  ‘rela;onal’	  co
ntext	  

from	  Behaviour	  management:	  A	  whole	  school	  approach.	  	  Bill	  Rogers	  (2004)	  Seminar	  notes.	  Scholas;c,	  Sydney	  

Maintenance	  &	  consolida9on	  phase	  
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teach	  rou;nes,	  rules	  and	  posi;ve	  behaviour	  (&	  
model	  these	  yourself).	  

enforce	  ‘fair’	  rules	  

encourage	  and	  support	  posi;ve	  behaviours	  

engage	  and	  begin	  to	  build	  posi;ve	  working	  
rela;onships	  with	  individuals/groups	  

from	  Behaviour	  management:	  A	  whole	  school	  approach.	  	  Bill	  Rogers	  (2004)	  Seminar	  notes.	  Scholas;c,	  Sydney	  

Establishment	  phase	  

Crucial	  to	  th
ink	  and	  plan

	  preventa;ve
ly	  to	  

minimise	  unnecess
ary	  problem

s	  

Classroom	  management	  -‐	  Phases	  

Bill	  Rogers	  

consolida;ng	  the	  way	  we	  do	  things	  ,	  the	  way	  we	  
behave	  and	  work	  in	  our	  room	  

maintaining	  the	  ‘fair’	  rules/rou;nes	  

	  
from	  Behaviour	  management:	  A	  whole	  school	  approach.	  	  Bill	  Rogers	  (2004)	  Seminar	  notes.	  Scholas;c,	  Sydney	  

Classroom	  management	  -‐	  Phases	  

Bill	  Rogers	  

Maintenance	  &	  consolida9on	  phase	  

Establishment	  phase	  

Crucial	  to	  th
ink	  and	  plan

	  preventa;ve
ly	  to	  

minimise	  unnecess
ary	  problem

s	  

introduce	  classroom	  mee;ngs	  

from	  Behaviour	  management:	  A	  whole	  school	  approach.	  	  Bill	  Rogers	  (2004)	  Seminar	  notes.	  Scholas;c,	  Sydney	  

Cohesive	  phase	  

Most	  of	  the	  management	  discipline	  

occurs	  in	  a	  ‘rela;onal’	  co
ntext	  

Classroom	  management	  -‐	  Phases	  

Bill	  Rogers	  

Establishment	  phase	  

Crucial	  to	  th
ink	  and	  plan

	  preventa;ve
ly	  to	  

minimise	  unnecess
ary	  problem

s	  

Maintenance	  &	  consolida9on	  phase	  
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RIGHTS ROUTINES 

RULES 

RESPONSIBILITIES 

Emphasise what we 
value as individuals 
and as a group 

Personal control of your 
thoughts and actions 
that support the rights  

Give formal 
protection to rights 

Help develop good 
habits to support 
responsibilities 

Developing a behaviour plan 
CONSEQUENCES 

SUPPORT 
Individual skills 

Repair and rebuild 

Fair, reasonable & 
relate to rights and 
responsibilities 

The purpose of rules in a school or classroom is to give 
some formal protection to our rights and to encourage 
and guide personal responsibility.  
 

Bill	  Rogers’	  3	  steps	  of	  Decisive	  Discipline	  

• Clear	  discipline	  plan	  	  
• Clear	  classroom	  rules	  	  
• Clear	  expecta7ons	  	  
•  Interes7ng	  lessons	  	  
• Cater	  for	  individuals	  	  
• Appropriate	  sea7ng	  	  
•  Iden7fy	  and	  meet	  	  
	  student	  needs	  

Correc2ve	  Ac2on	  

• Tac7cal	  ignoring	  	  
• Simple	  direc7ons	  	  
• Posi7ve	  reinforcement	  	  
• Ques7on	  &	  feedback	  	  
• Rule	  reminders	  	  
• Blocking	  	  
• Simple	  choice	  	  

Suppor2ve	  Ac2on	  

Preventa2ve	  Ac2on	  

• Follow-‐up	  	  
• Re-‐establish	  working	  
rela7onships	  	  

• Problem-‐solving	  	  
• Contrac7ng	  with	  students	  	  
• Media7on	  

from	  Behaviour	  management:	  A	  whole	  school	  approach.	  	  Bill	  Rogers	  (2004)	  Seminar	  notes.	  Scholas;c,	  Sydney	  
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The	  Language	  of	  Discipline	  
posi;ve	  correc;ve	  language	  

Example:	  Two	  students	  are	  talking	  while	  
the	  teacher	  is	  giving	  instruc;ons	  

“Lucas,	  Mark.	  	  Stop	  talking”.	  

“Lucas	  …why	  are	  you	  talking?”	  

“Lucas,	  Mark,	  you’re	  talking.”	  

(This	  ‘descrip;on	  of	  reality’	  is	  oMen	  enough	  to	  raise	  behaviour	  awareness	  and	  invite	  co-‐
opera;on.	  Some;mes	  we	  might	  need	  to	  add	  a	  brief	  behavioural	  direc;on	  .	  .	  .	  )	  

“Facing	  this	  way	  and	  listening	  now.	  Thank	  you.”	  

from	  Behaviour	  management:	  A	  whole	  school	  approach.	  	  Bill	  Rogers	  (2004)	  Seminar	  notes.	  Scholas;c,	  Sydney	  

	  In	  Bill	  Rogers’	  model,	  the	  black	  dot	  represents	  the	  nega7ve,	  disrup7ve	  
behaviour	  of	  certain	  individuals	  or	  the	  class	  as	  a	  whole;	  the	  white	  square	  
represents	  the	  posi7ve	  behaviour	  of	  the	  majority	  or	  the	  normally	  good	  
behaviour	  of	  an	  individual.	  	  	  
	  
By	  focussing	  on	  the	  black	  dot,	  we	  oaen	  do	  not	  see	  the	  white	  square	  

The	  Language	  of	  Discipline	  
posi;ve	  correc;ve	  language	  

Positive language is so simple but packs a punch.   

from	  Behaviour	  management:	  A	  whole	  school	  approach.	  	  Bill	  Rogers	  (2004)	  Seminar	  notes.	  Scholas;c,	  Sydney	  

Will you stop talking?  I’d like everyone listening, please 

John, stop turning around and distracting Mike  

John, I’d like you facing this way and 
getting on with your work… thanks 
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from	  Bill	  Rogers	  Behaviour	  Management:	  A	  whole	  school	  approach	  	  
(revised	  2002)	  

Bill Rogers - Language of  Management 
and Discipline 

The	  context	  
Instruc7onal	  7me,	  on-‐

task	  7me,	  public	  
(assembly),	  

playground	  se:ng	  

Focus	  

Concentrate	  on	  the	  
primary	  behaviour	  and	  

avoid	  arguing	  or	  
feeding	  secondary	  

behaviours	  

Demonstrate	  
Demonstrate	  

expecta7ons	  and	  
behaviours	  .	  .	  .	  	  and	  
allow	  take	  up	  7me	  	  

consider	  .	  .	  .	  	  

STRATEGIES !
Tactical ignoring (low level)" Reinforce on-task behaviour "

Look past disruptor"

Non-verbal message" Eye contact, shaking head, pointing, etc."
Close proximity to child"

Casual statement" How are you going?"
Any problems? "

Diffusion" Use of humour"

Simple direction (reminder)" Use student's name"
Use excuse me, please, thank you"
Eye contact,  firm "

Question and feedback" What are you doing? What should you be doing?"
Non-threatening"
How's it going?"

from	  Behaviour	  Management	  in	  Queensland	  Schools	  (2000)	  at	  www.btr.qld.edu.au	  	  

Examples	  of	  classroom	  management	  strategies	  

Deflection" Teacher acknowledges child frustrated/angry but 
refers back to appropriate behaviour"

Take a pupil aside "
(quiet discussion)"

Call over quietly "
Brief discussion "
Student needs to know what should be 
done when they return "

Clear desist or command " Explain that behaviour is unacceptable 
and direct them to resume task"

from	  Behaviour	  Management	  in	  Queensland	  Schools	  (2000)	  at	  www.btr.qld.edu.au	  	  

Rule restatement/reminder" Quietly remind of established rule"
Brief and clear"

STRATEGIES !

Examples	  of	  classroom	  management	  strategies	  

Blocking" Reassert a  fair direction using the same 
form of words – repetitively"
Broken record"
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Isolation to "Thinking Chair" " Ask to move to "thinking chair" (3-5 minutes) "

Isolation to "Cool-Off Area" " 5-15 minutes "
Simple choice first "
Cool off or isolation "
Reflect on own behaviour "
Return when ready to obey fair rules "

Relocation to Buddy Classroom" Complete Reflection Sheet "
Work in buddy teacher classroom for 
remainder of session "
Discuss re-entry with class teacher prior to 
commencement of next session (verbal 
agreement) "

from	  Behaviour	  Management	  in	  Queensland	  Schools	  (2000)	  at	  www.btr.qld.edu.au	  	  

STRATEGIES !

Examples	  of	  classroom	  management	  strategies	  

Simple choice " "It's your choice.  Work quietly or move.” "
Final warning "

Some	  key	  principles:	  

!  Responding	  with	  acceptance	  and	  
empathy,	  not	  with	  indifference,	  cold	  
objec7vity	  or	  fake	  concern.	  

!  Sensing	  of	  the	  other's	  frame	  of	  reference	  while	  avoiding	  the	  
tempta7on	  to	  respond	  from	  the	  listener's	  frame	  of	  reference.	  

!  Trying	  to	  understand	  the	  feelings	  
contained	  in	  what	  the	  other	  is	  saying,	  
not	  just	  the	  facts	  or	  ideas.	  

!  Resta7ng	  and	  clarifying	  what	  the	  other	  has	  
said,	  not	  asking	  ques7ons	  or	  telling	  what	  the	  
listener	  feels,	  believes	  or	  wants.	  

!  Responding	  to	  what	  is	  personal	  rather	  than	  to	  
what	  is	  impersonal,	  distant	  or	  abstract.	  

!  More	  listening	  than	  talking	  

An example of these skills from some 

experts in student behaviour 
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A	  simple	  script:	  

!  You	  feel	  angry	  when	  .	  .	  .	  .	  	  
!  So	  you	  are	  angry/frustrated/disappointed	  that	  .	  .	  .	  .	  
!  You	  think	  it	  is	  unfair	  when	  .	  .	  .	  .	  
!  It	  seems	  like	  you	  are	  being	  picked	  on	  .	  .	  .	  

!  So	  let	  me	  see	  if	  I	  have	  it	  right.	  So	  you	  are	  angry	  that	  .	  .	  .	  .	  .	  .	  and	  
frustrated	  with	  .	  .	  .	  .	  .	  .	  .	  	  	  And	  when	  this	  happens	  	  
.	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  
.	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  .	  

!  What	  happened?	  
!  Can	   	  you	  tell	  me	  what	  happened?	  

(the	  issue	  in	  your	  words	  from	  what	  you	  have	  understood	  while	  
listening	  to	  the	  other	  person)	  

Intro	  

Reflec
7ve	  

listeni
ng	  

Influen
7al	  

summary	  

A	  simple	  example	  

For	  more	  informa7on	  on	  training	  and	  publica7ons	  from	  Bill	  Rogers	  .	  .	  .	  	  

Click	  to	  watch	  short	  video	  
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An	  example	  of	  a	  student	  7me	  out	  
or	  reflec7on	  sheet	  

To	   be	   completed	   when	   students	  
a re	   sen t	   ou t	   o r	   awa i7ng	  
deten7on.	  

no	  no	  1.  don’t react 
 
 2.  don’t argue, agree/acknowledge 
 
 3.  use the key question 
 
 4.  reframe the question to wear down resistance 
 
 5.  look at the options 
 
 

What	  can	  I	  do	  to	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  ?	  

- getting past no 

no	  

(get	  what	  I	  need)	  

Negotiation Skills 
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